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ABSTRACT
Deborah A. McLaughlin
AN ASSESSMENT OF THE EFFECTIVENESS
OF THE POW plus TREE and COPS WRITING STRATEGIES
2003/2004
Dr. Stanley Urban
Master of Arts in Learning Disabilities
The purpose of this study is to examine the effectiveness of using the Self-
Regulated Strategy Development (SRSD) approach to teach Plan, Organize your notes,
and Write (POW) plus Topic Sentence, Reasons, Explain your reasons, and Ending
(TREE) to write a well-written opinion essay. Also, the SRSD approach will be used to
teach Capitalization, Organization, Punctuation, and Spelling (COPS), an editing
strategy. Harris, Graham, and Mason (2002) note that writing is a highly complex,
demanding process. The purpose of writing is to communicate a message. Writers need
a strategy or plan to communicate ideas clearly. To be successful and productive at each
stage of authoring, it is important for students to be systematically taught these strategies.
The individuals who will participate in this study are 24 regular and special
education students from this researcher's elementary school. The 14 males and 10
females, ranging in age from 11 years 3 months to 12 years 9 months represent a
convenience group (N=24) of sixth grade students. The participants were selected
because they are readily available to this examiner. Generalization of results will be to
this population only. The analysis of results will pertain to this group of students and the
results should be cautiously generalized when discussing all sixth grade students.
The writing sample entitled "I Think the Best Invention Is...." was used as both
the pretest and posttest writing activity. The participants were assessed on October 9,
2003.
The SRSD and the mnemonic strategies, POW plus TREE and COPS, were
implemented in the classroom. The researcher encouraged the students to use the
mnemonics to help them remember the key components to writing a well-written opinion
essay. On various occasions, they were given two to three topics and would choose one
to write their opinion. Their essays were read and strengths and weaknesses of the essays
were discussed with each student. Also, the classroom teacher continued Writer's
Workshop to work with students addressing their individual writing needs.
The posttest was given on March 16, 2004. The writing prompt was identical to
the prompt given on October 9, 2003. The papers were scored holistically. The
performance levels were indicated by a numerical scale (1 through 6) and a verbal label
that range from "Inadequate Command" to "Superior Command". There was an increase
of 2.21 points in the mean scores from the pretest (2.42) to the posttest (4.63).
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CHAPTER I
INTRODUCTION
National statistics show that classrooms face an increase in the ethnic and cultural
diversity of children. This diversity brings a broad range of academic abilities to each
classroom. Many students who represent cultural and linguistic minorities share a
common difficulty in writing. The inherent complexity of writing suggests that acquiring
writing proficiency might prove to be difficult for many students-a speculation borne out
both by descriptive research and the experience of many teachers. -(Kameenui & Carine,
1998)
To be a good writer, students need to spend a substantial portion of each school
day engaged in productive writing activities. Writers need to work both as an author and
a secretary throughout the writing process. In American classrooms, many teachers teach
writing using a skill-dominant approach that focuses primarily on the mechanics of
writing. Another approach used by some teachers is a composition-dominant approach to
teach writing. This method is concerned primarily with authoring aspects of writing.
Instruction needs to be parallel to include all aspects of writing from beginning to end
and from conceptualization to "publication". A combined approach of these methods
would benefit the students.
One way that helps to combine these approaches is giving the students a strategy
or plan to write. Because writing is such a complex task, successful writers need a
strategy or plan to communicate ideas clearly. (Vaughn, Bos, & Schumm, 1997) It is
important that writing be taught in consecutive steps and each step building from the
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other for success and productivity at each stage of authoring. Students especially those
with learning and behavioral problems have difficulty in writing. Since the 1980's,
researchers have worked to develop ways to teach students to become strategic writers.
Through research, educators have developed the Self-Regulated Strategy
Development Model (SRSD) to help students become strategic writers. The SRSD has
been researched and implemented in the last 20 years. With the SRSD approach, writing
and self-regulation (goal setting, self-monitoring, self-instructions and self-
reinforcement) strategies are taught through cognitive modeling, explicit instruction,
guided discovery, and peer practice. (Harris, Graham, & Mason, 2002) A "strategy",
complete with mnemonic, is taught to assist the students while they are writing.
PURPOSE OF THE STUDY
The purpose of this study is to examine the effectiveness of using the Self-
Regulated Strategy Development (SRSD) approach to teach Plan, Organize your notes,
and Write (POW) plus Topic Sentence, Reasons, Explain your reasons, and Ending
(TREE) to write a well-written opinion essay. Also, the SRSD approach will be used to
teach Capitalization, Organization, Punctuation, and Spelling (COPS), an editing
strategy. Harris, Graham, and Masoni (2002) note that writing is a highly complex,
demanding process. The purpose of writing is to communicate a message. Writers need
a strategy or plan to communicate ideas clearly. To be successful and productive at each
stage of authoring, it is important for students to be systematically taught these strategies.
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NEED FOR THE STUDY
Writing to persuade is an important skill in the New Jersey Core Curriculum and
addressed in writing competency tests. Many students have difficulty with narratives,
persuasive, and informative writing. Persuasive writing helps students develop the skill
of supporting their ideas and elaborating upon them. The focus of this study will be on a
strategy to assist the students in writing an opinion essay, which lends itself to persuasive
writing.
Writing is a process approach. There are many subskills involved in a writing
task, and it is important for students to use each automatically as possible. Using
mnemonics to remember the steps and strategies helps students in the writing process.
Subskills and strategies need to be explicitly taught. Students need specific instruction
and modeling followed by numerous opportunities to practice.
Most students enter elementary school with a positive attitude toward writing.
When students experience difficulties in writing, the positive attitude deteriorates over
the elementary years. As a result, writing can be problematic. When students are given
the strategies and skill needed to write, their positive attitude continues. Therefore, when
the Self-Regulated Strategy Development approach (SRSD) is used to teach strategies, it
will also assist in developing positive attitudes about writing and improve the child's self
concept of writing ability.
Using the instructional stages in the SRSD, instruction is scaffolded to meet each
student's needs. With the extreme diversity of current classrooms, this instruction can
better meet the individual needs of students. The SRSD is designed to be responsive to
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those experiencing difficulties in writing. Using the SRSD approach teaches students
how to use self-regulation procedures such as goal setting, self-monitoring, self-
instruction, and self reinforcement which gives students the responsibility for their
learning. It also helps them to manage the use of strategies, the writing process, and their
actions during writing. According to Harris, Graham, and Mason, (2002) strategy
instruction is not a complete writing instruction program, but it is a powerful addition to
teachers' repertoires.
RESEARCH QUESTION
The following general research question will be answered in this study:
What are the effects on the quality of students' written compositions of a
combined POWplus TREE and COPS strategy approach to teaching written language
skills?
DEFINITIONS
The following list of words has been defined for the purpose of understanding this
research.
1. Process approach is the use of procedures by the writer to plan, organize,
write, edit, and write the final draft. (Richards, 2002)
2. Modeling is when a teacher or peer demonstrates the appropriate strategy or
behavior and allows students to observe. (Mastropieri & Scruggs, 2000)
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3. Self-regulation teaches students to set goals, monitor their work, and reinforce
themselves to help them manage the use of strategies and their actions during
writing. (Graham, Harris, & Troia, 2000)
4. Scaffolding is temporary support of one sort or another. Scaffolding refers to
many kinds of assistance that students may receive as they move toward a
deeper understanding of what is being taught and gradually the support
decreases. (Kame'enui, Camine, Dixon, Simmons, & Coyne, 2002)
5. Holistic scoring is a grading system that uses points ranging from 1
(inadequate command) to 6 (superior command) based on a rubric.
(Mastropieri & Scruggs, 2000)
6. Rubric refers to a tool used to grade an assignment objectively. Points range
from 1 to 6 (inadequate command to superior command). The rubric
explicitly specifies characteristics required at each numeral represented.
(Mastropieri & Scruggs, 2000)
7. Mnemonics are memory triggering devices that help us remember and retrieve
information by forming associations that do not exist naturally in content.
(Vaughn, Bos, & Schumm, 1997)
8. Acronyms are words created by joining the first letters of a series of words.
(Vaughn, Bos, & Schumm, 1997)
9. Cognitive strategies are the thinking processes used by students to complete
their academic work. (Vaughn, Bos, & Schumm, 1997)
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LIMITATIONS
There are certain limitations, which must be taken into account when generalizing
the results of this study. They are as follows:
1. Improvement in written language skills will be measured by a holistic
procedure using the New Jersey scoring rubric. (New Jersey Department of
Education, 1991)
2. The sample for this study are members of a regular sixth grade classroom and
represent a convenience group that was available to the researcher and were
not randomly selected.
3. A pre-test/post-test design will be utilized with no control group. Therefore,
changes associated with history and maturation will be confounded with the
effects of the treatment program.
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CHAPTER II
REVIEW OF THE LITERATURE
INTRODUCTION
Writing is a complicated process. Kame'enui (2002) states that writing is one of
the most complex human activities. Students need to spend a substantial part of most
school days in productive writing activities. Donald Graves (1985) suggests that students
should write for at least 30 minutes a day, at least 4 days a week, as opposed to a national
average of writing 1 day in 8.
Teachers need to systematically teach students writing strategies and give them
assistance and feedback, as they gradually become successful writers. In addition to
helping the students by giving them guidance and feedback, it is also important for
students to collaborate with each other. Gradually, the assistance from the teacher will
diminish over time. The teacher teaches the strategies for accomplishing the writing
goals and also teaches self-regulation strategies for students to regulate their own
thinking.
Ideally, writing should be taught as an interweaving involving both author and
secretary roles. The author role includes the composition of the writing while the
secretary role includes the mechanics of spelling and punctuation. Both roles are
important for a student to be successful.
Each writing genre can be identified by its own set of structural characteristics, so
text structure is taught in combination with process writing. Teachers teach a strategy
involving mnemonics to help students remember the text structure. For example, Pick
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the topic, audience, and paragraph type, List information about the topic, Evaluate
whether the list is complete and also determine how to order items in the list, Activate
your writing by starting with a topic sentence, Supply supporting or detail sentences,
using items from the list, and End with a strong concluding sentence (PLEASE) assists
students in paragraph writing and Topic sentence, Reasons to support the topic sentence,
Examine your reasons, and Ending or conclusion (TREE) helps students to write an
opinion essay.
Writer's Workshop has been a successful way of teaching writing to students
meeting their individual needs. This atmosphere promotes independence and
opportunities for students to easily interact with each other. Writer's Workshop provides
time for students to write and go through the writing process. It encourages creativity
and productivity of students. The teacher provides encouragement, teaches strategies and
skill instruction, and talks about composing a strategy individually to help students.
THE WRITING PROCESS
The writing process is the stages through which writers work. This idea can be
traced back at least 30 years ago when Herum and Cummings (1970) wrote it up for their
college students. They were prescient. The subsequent widespread acceptance of their
approach is usually credited to Graves (1983).
Zaragoza and Vaugh (1992) studied the effectiveness of the writing process with
students with a learning disability in a general education Writer's Workshop. They
conducted three year long case studies. The students were identified as gifted, low-
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achieving, and learning disabled. The study examined students' progress in writing and
writing related skills. The results indicated that all students benefit from participating in
the writing process. The students demonstrated gains in standardized writing measures,
as well as increased confidence and skills in their daily writing.
The statements regarding the steps in the writing process vary from source to
source, but the general idea of the steps is the same.
1. Planning: This step often includes brainstorming and various graphic
organizers to gather ideas on the topic. This helps to develop a plan to begin
writing.
2. Drafting: This step allows the author to develop a first rough draft. The
author takes the ideas and develops meaning. The goal of the draft is to focus
on the author role of composing.
3. Editing/Revising: Revising refers to rewriting portions of the draft and focus
on meaning, while editing focuses on the secretary role in writing such as
capitalization, organization, punctuation, and spelling.
4. Publishing: This is the final step in the writing process. Students display their
work in its best form.
SELF-REGULATED STRATEGY DEVELOPMENT
Systematic research in writing began twenty years ago and focused on students
who struggled in writing. It was developed on the belief that there was a need for
effective integration of diverse approaches in learning to write. Harris, Graham, and
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Mason (2002) began the development of the Self-Regulated Strategy Development
(SRSD) approach in the early 1980's with the premise that children who face significant
and often debilitating difficulties would benefit from an integrated approach to
intervention that directly addressed their affective, behavioral, and cognitive
characteristics, strengths, and needs. Previous research has been conducted with students
in grades four through eight. However, through the Center for Research on Accelerating
Student Learning (CASL), research has also been conducted in the primary grades for the
past three years. It is has been found that effective intervention in the early years is
critical.
With the SRSD approach, writing and self-regulation strategies are taught through
cognitive modeling, explicit instructions, guided discovery, and peer practice. Self-
regulation includes goal setting, self-monitoring, self-instructions, and self-
reinforcement. Teachers teach the students how to use task-appropriate verbalizations
when writing. Students learn self-statements designed to support and regulate smooth
execution of the strategy. The primary goals of this instruction are to help students
master the higher-level cognitive processes involved in composing; develop autonomous,
reflective, self-regulated use of effective writing strategies; increase knowledge about the
characteristics of good writing; and form positive attitudes about writing and their writing
capabilities (Graham, Harris, & Troia, 2000).
The SRSD approach consists of six instructional stages. These stages provide a
"meta-script.or set of general guidelines, allowing teachers to reorder, combine, modify,
or eliminate stages as needed (Graham, Harris, & Troia, 2000). In this approach,
instruction is scaffolded. According to Graham and Harris (1989), self-instructional
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strategy training involves interactive learning between teacher and students; the teacher
initially provides strong external support to students, with ultimate responsibility for
recruiting, applying, and monitoring the strategy gradually being transferred to the
student.
Six Instructional Stages of the Self-Regulated Strategy
Stage 1-Develop Background Knowledge: This is where discussion occurs about
what is already known about the topic. The discussion also includes knowledge
of criteria for good writing.
Stage 2-Initial Conference: Strategy Goals and Significance: This is where the
current writing performance and strategies used to accomplish specific
assignments are discussed. In a conference, the students and teacher evaluate and
discuss their own previous writing using what they have learned.
Stage 3-Modeling the Strategy: The teacher models how to use the strategy.
During modeling while planning and writing an essay, the teacher uses a variety
of self-instructions "thinking out loud". These instructions may include
statements to help get an idea, goals to use "million-dollar words", coping, or self-
evaluation statements.
Stage 4-Memorization of the Strategy: Students memorize the mnemonic and
what each letter represents. Even though this has been occurring since stage 1,
now the students are expected to write the mnemonic on scratch paper from
memory. Also, students are to remember personalized self-statements.
Stage 5-Support It/Collaborative Practice: This is often the longest stage.
Research shows the biggest improvement in performance. At first, the teacher
11
models and does most of the work. Gradually, he/she leaves out steps prompting
the students to take the lead. The teacher gives less and less assistance. Self-
regulation procedures are introduced.
Stage 6-Independent Performance/Practice: Students write an essay using the
strategy without the teacher or peer assistance. Students are encouraged to say
their self-statements in "their head". Students work independently.
With the SRSD approach, students are explicitly taught strategies for
accomplishing academic tasks. In writing, students are typically taught task-specific
strategies for planning or revising narrative or expository tasks. They are taught how to
use the self-regulation procedures to help manage the use of the strategies in the writing
process and their actions during writing. The SRSD approach shows improvements in
writing, and also changes in writers. These changes include the writer's approach to
writing, knowledge of characteristics of good writing, and confidence in his/her writing
capabilities.
Another strategy is "Pow Plus Tree". In this method, students are taught
mnemonics to help remember steps in writing. POW is an easy way to remember the
basic subtasks for writing in any subject area. Students need to plan, organize their
notes, and write. POW gives students the power to write. This strategy can help
students to remember where and how to begin when they need to write. Planning
requires writers to consider their reasons for writing an essay and also consider potential
readers of the text. Organizing their notes organizes their thoughts. Writers generate
notes for the essay that correspond to their topic. This can be done in an outline form.
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Writers then write where they continue to generate ideas and plan while writing the text.
The students write and expand the outline. POW can be used in all writing settings.
When writers use POW and combine it with TREE, they can write a powerful
opinion essay. TREE is the mnemonic to help writers construct a well-written opinion
essay. The mnemonic and its prompts correspond to the general framework for
arguments, which consists of premise, reasons and data to support premise, and
conclusion (Graham & Harris, 1989). Students remember an opinion essay needs a topic
sentence, reasons, examine the reasons, and an ending. A living tree in the mnemonic
fits the parts of an opinion essay. The topic sentence is like the trunk. It holds all the
other parts together. The reasons need to support the topic sentence, and the reasons are
explained or examined to make sense. This is like the roots, because the roots make the
tree strong. Every essay needs an ending or conclusion, which is like the earth, because it
holds it all together. Memorizing the mnemonic helps a writer to be able to plan and
write an opinion essay.
Another strategy that uses the mnemonics to help writers is "Capitalization,
Organization, Punctuation, and Spelling" (COPS). COPS assist writers in organizing
editing in the writing process. It helps students focus on different aspects of the writing
helping them to look for errors in various criteria areas as they work through the editing
process. The student is to reread their essay four times, each time focusing on one of the
four points of capitalization, organization, punctuation, and spelling.
When writing is divided into a series of steps and students are taught appropriate
task-specific strategies, they have the power to be good writers. Their confidence and
skills are built to accomplish the tasks given to them. Being a successful writer means
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responding to a specific writing assignment by activating and using knowledge relevant
to the kind of writing required. Teachers must help young writers learn the conventions
of written English, the stylistic requirements of various forms of written discourse, and
the mechanics of text production, and they must also help students learn to monitor and
orchestrate the cognitive activities involved in the process of composing (Graham &
Harris, 1988).
Writing is a complex task. When students are given a strategy or plan, they will
become successful writers. Teachers can give the students the power to write by teaching
the self-regulation development approach and using mnemonics to remember writing
tasks. Teachers have incorporated Writer's Workshop to be able to give the assistance
and individual attention to help the students become successful. Writing is a difficult
task, but with the proper tools and confidence, students can succeed.
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CHAPTER III
DESIGN OF THE STUDY
POPULATION AND METHOD OF SAMPLE SELECTION
The individuals who will participate in this study are 24 regular and special
education students from this researcher's elementary school. The 14 males and 10
females, ranging in age from 11 years 3 months to 12 years 9 months represent a
convenience group (N=24) of sixth grade students. The participants were selected
because they are readily available to this examiner. Generalization of results will be to
this population only. The analysis of results will pertain to this group of students and the
results should be cautiously generalized when discussing all sixth grade students.
The demographic information listed below was obtained from the New Jersey
School Report Card, 2000-2001 school year. This report provides information about my
elementary school, and it also compares my school to the New Jersey State average.
2000-2001 School Year
Grades PK-6 Number of students 159 Number of schools 1
School Type public
Student-Staff Ratios Students per Teacher 12.2
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Total Number
Teachers 13.0
Instructional Aides N/A
Guidance Counselors N/A
Librarians/Media Specialists 0.4
District-level Administrators 1.0
School-level Administrators N/A
Students per
Staff Member
12.2
N/A
N/A
397.5
159.0
N/A
S1
2:
6(
61
51
4(
4(
SiThis School
Percentage of students receiving 13% 21
free or reduced-price lunch
Student Ethnicity
African American 5% 11
American Indian 0% 0o
Asian 0% 7T
Hispanic 1% 1'
White 94% 6:
Average Class Size 19.6 2(
Students with Disabilities
Percent of students with IEP regardless of placement/programs: 18%
Language Diversity
First language spoken at home in order of frequency:
English 100%
Others 0%
Percent of Limited English Proficient students 0%
tate Average
3.2
3.4,
34.4
80.9
50.1
)0.2
tate Average
8%
3%
'%4%
1%
)0.4
Students have experience in the writing process. Throughout their previous
elementary grades, the students have been taught the writing process. They have worked
and continue to work on planning, drafting, editing/revising, and publishing. All areas
are being reinforced through mini-lessons and conferencing with the teacher and peers.
In the students' sixth grade year, they began Writer's Workshop. Students select
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a topic to write and continue to write and edit/revise the essay until it is ready for
publication. The topics students write on is selected by them or directed by the teacher.
During Writer's Workshop, the teacher conferences one-on-one with each student
addressing individual needs. In some cases, the error can be addressed to the whole class
if more than one student seems to be making the error. Writer's Workshop has been a
positive experience for the students.
Through this study, students will improve in writing an opinion essay. Effective
instruction in the self-regulated strategy and using the mnemonics POW plus TREE and
COPS must be made available to all students if achievement is expected. Students will
be taught to use POW to help them plan, organize, and write their essay. Also, they will
be taught to remember the parts of an opinion essay using the mnemonic TREE and how
to edit using the mnemonic COPS. The students will be asked repeatedly to recite or
write what each mnemonic represents.
The students will be instructed on the self-regulated strategy development (SRSD)
approach where they learn self-statements designed to support and regulate smooth
execution of the strategy. The six instructional stages of the SRSD approach will be
executed. First, the researcher will discuss prior knowledge of an opinion essay.
Secondly, the researcher will model how to use the strategy being sure to include self-
instruction statements. Thirdly, the students will begin to memorize the mnemonic for
the strategy. Next, the researcher will model and do most of the work, but as the teaching
moves along, the researcher will give less and less assistance. Finally, the students will
write an opinion essay without assistance from anyone.
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INSTRUMENTATION
The researcher will use an informal assessment tool to evaluate the students'
progress in writing opinion essays. This is not a standardized test. Informal measures
compare students' performance to specific instructional concerns. A major advantage of
an informal assessment technique is the relevance it has to instruction. The purpose is to
gather sufficient information to allow teachers to monitor students' progress or make
instructional planning decisions. McLoughlin and Lewis (2001) state that when giving
an informal assessment tool, the time and personnel requirements for its design,
administration, scoring, and interpretation must be taken into account.
Many types of informal assessments are curriculum-based measures. Curriculum-
based measures assess school skills directly. Their content is determined by standard
school curriculum. In this study, the students will be assessed on writing an opinion
essay including all the parts of an opinion essay and the quality of good writing. The
results relate directly to instruction and decision making.
DATA COLLECTION AND ANALYSIS
The writing sample entitled "I Think the Best Invention Is...." will be used as
both the pretest and posttest writing activity. The participants were assessed on October
9, 2003. Their papers were collected and put aside until the posttest writing activity is
given. The posttest will be given on March 16, 2004. At that time the pretest and
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posttest writing samples will be given a number. Odd numbers will be given to the
pretest and even numbers to the posttest. The papers will then be combined and the
scorer will not know the name of the student or whether it was the pretest or posttest
writing activity. The scorer will read and holistically score the written work. A score
will be given using the New Jersey Registered Holistic Scoring Rubric (1991). The
performance levels will be indicated by a numerical scale (I through 6) and a verbal label
that range from "Inadequate Command" to "Superior Command" (see Appendix A for
scoring rubric).
Using scoring rubrics to evaluate students' performance is subjective. The
behavioral objectives are stated. It is important to specify to students ahead of time what
criteria will be used in scoring their responses (Mastropieri & Scruggs, 2000). Students
will be aware and given a copy of the scoring rubric.
After the scorer is finished scoring, the papers will be sorted by pretest and
posttest writing activities. The scores will be analyzed for improvement by comparing
individual and class scores.
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CHAPTER IV
ANALYSIS OF RESULTS
INTRODUCTION
Writing is a complicated process and an essential skill for students to master.
Teachers need to effectively teach students writing strategies for writing to be achieved.
The purpose of this study is to determine what effect the writing strategies will have on
students' written expression.
The Self-Regulated Strategy Development and the mnemonic strategies, POW
plus TREE and COPS, were implemented in the classroom in October 2003. The
students were instructed on the six stages of the SRSD. They were taught to use self-
statements designed to support and regulate smooth execution of the strategy. To
remember the basic subtasks of writing in any subject area, the students remembered
POW. To assist the students in writing an opinion essay, they combined POW with
TREE. They used these mnemonics to help them remember the components of an
opinion essay. To complete their essays, students needed to edit. To assist them in this
task, they were instructed to remember COPS, which helps students focus on different
aspects of the writing looking for errors in various criteria areas. The classroom teacher
began the school year with Writer's Workshop. The students were exposed to more one-
on-one conferences with the teacher addressing individual needs and a freedom to select
and write on topics they selected.
Twenty-four students were given a spontaneous writing assignment entitled "The
Best Invention Is...". The students were to pick what they think in their opinion was the
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best invention in the world. The students in this study wrote on this topic using skills
they had acquired in the previous grades and approximately five weeks in the sixth grade
classroom.
The SRSD and the mnemonic strategies, POW plus TREE and COPS, were
implemented in the classroom. The researcher encouraged the students to use the
mnemonics to help them remember the key components to writing a well-written opinion
essay. On various occasions, they were given two to three topics and would choose one
to write their opinion. Their essays were read and strengths and weaknesses of the essays
were discussed with each student. Also, the classroom teacher continued Writer's
Workshop to work with students addressing their individual writing needs.
The post writing sample was given to twenty of the participants on March 16,
2004. Four of the participants were absent on the day the post writing sample was given.
The writing assignment was identical as to the one given on October 9, 2003.
RESULTS
The pre and post writing samples were combined into one group. The samples
were holistically scored by the researcher using the New Jersey Registered Holistic
Scoring Rubric. The performance levels were indicated by a numerical scale (1 through
6) and a verbal label that ranged from "Inadequate Command" to "Superior Command".
The evaluator looked for the following elements in the writing samples: content and
organization, usage, sentence construction, and mechanics. (see Appendix B for
students' individual scores)
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ANALYSIS OF RESULTS
The following research question was to be answered in this study:
What are the effects on the quality of students' written compositions of a
combined POWplus TREE and COPS strategy approach to teaching written language
skills?
The pre and post writing samples were statistically analyzed using the SPSS for
Window Version 10.0 using paired samples t-test. The results indicated the mean for the
pretest was 2.42 and the mean for the posttest was 4.63. The difference in the results was
statistically significant at .05 level of confidence. These results are summarized in
Table 1.
Table 1
Mean Pretest and Posttest Performance for Written Lanmuaee
Pretest Posttest t
Students (n=19)
Mean 2.42 4.63 -7.57*
SD 0.90 1.01
*significant at the .05 level of Type I error
As a whole class the students showed improvement in their written composition.
Eighteen of the twenty students increased their score and two students stayed the same.
The individual results showed that the strategies taught helped the students to improve
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their opinion essay. The two students that showed no improvement may need more
practice and teacher assistance to work on their writing. The students'.post writing
samples included a good opening and closing. They also had at least three reasons to
support their opinion. Mechanical errors in their post writing samples were less than
their pre writing samples. It was evident that the students were able to improve using the
strategies they were taught.
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CHAPTER V
SUMMARY
The purpose of this study is to examine the effectiveness of using the Self-
Regulated Strategy Development (SRSD) approach to teach Plan, Organize your notes,
and Write (POW) plus Topic Sentence, Reasons, Explain your reasons, and Ending
(TREE) to write a well-written opinion essay. Also, the SRSD approach will be used to
teach Capitalization, Organization, Punctuation, and Spelling (COPS), an editing
strategy. Harris, Graham, and Mason (2002) note that writing is a highly complex,
demanding process. The purpose of writing is to communicate a message. Writers need
a strategy or plan to communicate ideas clearly. To be successful and productive at each
stage of authoring, it is important for students to be systematically taught these strategies.
The individuals who participated in this study are 24 regular and special education
students from this researcher's elementary school. The 14 males and 10 females, ranging
in age from 11 years 3 months to 12 years 9 months represent a convenience group
(N=24) of sixth grade students. The participants were selected because they are readily
available to this examiner. Generalization of results will be to this population only. The
analysis of results will pertain to this group of students and the results should be
cautiously generalized when discussing all sixth grade students.
The writing sample entitled "I Think the Best Invention Is...." was used as both
the pretest and posttest writing activity. The participants were assessed on October 9,
2003.
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The SRSD and the mnemonic strategies, POW plus TREE and COPS, were
implemented in the classroom. The researcher encouraged the students to use the
mnemonics to help them remember the key components to writing a well-written opinion
essay. On various occasions, they were given two to three topics and would choose one
to write their opinion. Their essays were read and strengths and weaknesses of the essays
were discussed with each student. Also, the classroom teacher continued Writer's
Workshop to work with students addressing their individual writing needs.
The posttest was given on March 16, 2004. The writing prompt was identical to
the prompt given on October 9, 2003. The papers were scored holistically. The
performance levels were indicated by a numerical scale (1 through 6) and a verbal label
that range from "Inadequate Command" to "Superior Command". There was an increase
of 2.21 points in the mean scores from the pretest (2.42) to the posttest (4.63).
FINDINGS
This study demonstrates that using a systematic program of instruction using
POW plus TREE and COPS leads to statistically significant improvement of written
expression. Implementing the SRSD approach and the mnemonics in the classroom from
October 2003 to March 2004 showed an improvement in the students' writing. Their
writing scores increased 2.21 points in the mean scores from the pretest (2.42) to the
posttest (4.63).
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DISCUSSION
The researcher's goal was to discover the effect of teaching the SRSD approach
and POW plus TREE and COPS would have on the students' written expression and if
there would be an increase in their scores.
The instruction took place over a five-month period of time. The Self-Regulated
Strategy Development (SRSD) and the mnemonic strategies, Plan, Organize your notes,
and Write (POW) plus Topic Sentence, Reasons, Explain your reasons, and Ending
(TREE) and Capitalization, Organization, Punctuation, and Spelling (COPS), were
implemented in the classroom. The researcher encouraged the students to use the
mnemonics to help them remember the key components to writing a well-written opinion
essay. On various occasions, they were given two to three topics and would choose one
to write their opinion. Their essays were read and strengths and weaknesses of the essays
were discussed with each student. The students were also encouraged to use the self-
statements to assist them during the writing process. The classroom teacher continued
Writer's Workshop to work with students addressing their individual writing needs.
A spontaneous writing prompt was given to the students entitled "The Best
Invention Is... ". This writing prompt was used for both the pretest and posttest. The
papers were scored holistically using the New Jersey Holistic Scoring Rubric. The scores
ranged from 1-Inadequate Command to 6-Superior Command. The scorer looked for
content and organization, usage, sentence construction, and mechanics.
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The results of this study showed that the instruction used increased the students'
mean scores by 2.21 points. It was shown that the strategies taught helped the students to
improve their individual scores. The two participants that remained the same may need
more instruction time than what was given to them. It is evident that giving the students
the strategies and confidence will help them to become better writers. During this study
the researcher and classroom teacher encouraged the students to use the strategies and the
self-statements during the writing process. Being able to individually conference with
the students is very beneficial. As a teacher you can address their individual or small
group needs. Incorporating this instruction with Writer's Workshop is a successful
combination. The students' enthusiasm about writing was seen when they were actively
involved in the writing process. If a student has the confidence, the strategies, and the
enthusiasm, then they have the opportunity to be a good writer.
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NEW JERSEY REGISTERED HOLISTIC SCORING RUBRIC
(continued)
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APPENDIX B
INDIVIDUAL SCORES for the PRE and POST WRITING SAMPLES
Student Pretest Posttest
1 3 4
2 2 5
3 3 absent
4 4 4
5 2 6
6 2 4
7 3 6
8 2 2
9 3 5
10 2 4
11 4 5
12 2 3
13 1 5
14 3 5
15 2 absent
16 3 5
17 1 4
18 2 6
19 1 5
20 1 absent
21 3 5
22 3 5
23 3 5
24 2 absent
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